
Overview
A Program to Teach Language and Communication 1

The goal of ASD Unlocking Language is ambitious. It aims to empower 
children on the autism spectrum to understand and produce com-
plex language involving ideas that cover the past, present and future. 
Because of the limitations that often mark the children’s language, this 
goal may seem unrealistic. It is not! Using advances in neuroscience, 
linguistics and psychology, the program offers carefully structured 
materials which move in tiny but steady steps to give the children the 
ability to master and enjoy language. 

ORGANIZATION OF THE PROGRAM
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Pre-Language 

Skills

Activity A—Matching Pictures
Activity B—Sequencing Body Movements
Activity C—Sequencing Visual Patterns
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Level 2 Simple Noun-Verb Sentences
Level 3 Expanding Sentence Structure
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Level 4 Sentences Introducing a Subject
Level 5 Sentences Describing Actions
Level 6 Sentences Describing Potential Actions
Level 7 Sentences Discussing the Non-present
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Level 15 Questions about Location
Level 16 Questions that use “Which one” for Identification
Level 17 Questions about Desire and Ability
Level 18 Questions using “Not”
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PART 1: Pre-Language Skills
Although they have not received the attention they 
merit, there is a range of cognitive skills that do not 
require speech but still benefit language. They involve 
memory, attention, sequencing and receptive language. 
The program starts by fostering these skills-which do 
not require a single word being said by the child.

Four activities are used with each beginning at the 
simplest level possible (attending to a single unit) and 
steadily proceeding to more advanced levels (attending 
to and holding in mind sequences up to four units). All 
four activities are taught concurrently in each session. 
They entail: 

Pre-Language Activities
Activity A: Matching Pictures
Activity B: Sequencing Body Movements
Activity C: Sequencing Visual Patterns
Activity D: Building Receptive Language

The activities rely more on visual rather than audi-
tory processing. This may seem unusual way to approach 
language since language is so linked with the auditory 
realm. However, this approach allows the children (i) to 
feel more comfortable and (ii) to draw on their relative 
strengths in visual processing. Essentially, the child’s 
abilities (i.e., in vision) are being utilized, in novel ways, 
to help foster skills that can enhance language. From 
the child’s perspective, the process makes the world of 

language less daunting. Once the pre-language activities 
are completed, the program moves on to language skills.

PART 2: Language Skills
The Levels
The language content throughout the program focuses 
on meaningful ideas involving people and animals, the 
actions they perform, the events they take part in, etc. 
To express these ideas, two grammatical categories are 
essential- nouns (e.g., in particular animate beings such 
as man, kid, cat, bird, etc.) and verbs (e.g., the actions 
performed by these beings such as eat, run, sit, walk, 
etc.) The earliest levels focus on these categories.

The program is organized into 24 levels. Each level 
teaches a new aspect of language while maintaining 
all the skills taught in earlier levels. As the levels ad-
vance, the adult-child exchange looks increasingly like 
“normal” conversation. A sample higher level lesson is 
presented at the end of this overview. 

Note: the program is predicated on the assumption 
that the child can regularly produce utterances of 
two to three words or more—even if they involve 
limited or overlearned content such as “want 
juice please’ or “go bye-bye.” If a child has not yet 
attained this level, Unlocking Language is likely 
not to be appropriate. Fortunately, an alterna-
tive route to language is available via written 
language (reading and writing). This is offered in 
ASD Reading (www.asdreading.com)

Level 1: Two Word Phrases 
For many children on the spectrum, language at the 
one word level is relatively easy. If language is to 
progress, it is critical that the children learn to combine 
words and use them in a regular and steady manner. 
The simplest step up from one is two: two word combi-
nations are the core of the first level.

In Level 1, the child systematically works with 
two-word noun phrases (e.g., “the kid”, “some birds,” 
etc.). Questions such as “What is this?” are not used 
to elicit language since they typically lead to single 
word responses that fail to extend the child’s verbal 
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productions. Instead, at this Level and through Level 
12, sentence imitation, a much easier albeit underused 
technique, is relied upon. It allows the adult to offer a 
clear model which the child then repeats. 

Consistent with the emphasis on nouns and verbs, 
the two-word phrases in Level 1 contain 

 ● a noun (generally a figure that can perform an 
action such as kid, frog, lady) and 

 ● a “helping word” (or “non-content word”) that 
commonly precedes nouns, such as the, that, some, 
etc. 

In addition to verbal imitation, the child continues to 
practice the receptive language (responding to com-
mands) taught in the Pre-Language section. Therefore, at 
this level, the child will be using language in two ways: 

 ● producing longer utterances 
 ● following verbal commands. 

Level 2: Simple Noun Verb Sentences 
The language remains at the two-word level, but the 
structures expand to include noun-verb combinations 
such as “boy sits,” “cats run,” and “cars go.” Rather than 
simply identifying figures, the child is now describing 
the actions that the figures are performing. 

The actions introduced in this workbook are ones 
that can easily be demonstrated, such as sit, walk, run, 
and jump. (Actions that cannot easily be demonstrated, 
such as see and feel, are not taught at this time.) While 
the verbs are simple, they can still foster important 
language advances. For example, a single figure may be 
performing an action (e.g., a dog sitting), while the sen-
tence is in the plural form making a general statement 
about the capacities of figures like these (e.g.,“Dogs 
sit”). Items like these lead the child to the realization 
that language can and regularly does go beyond what 
is immediately in view. 

These new combinations also lend themselves to 
the use of pronouns. For example, a figure referred to 
initially as “the boy” can now be referred to as “he.” The 
children may or may not understand the meaning of 
the pronouns at this stage; the aim is to practice hear-
ing and saying them.

Level 3: Expanding Sentence Structure 
At this level, the length of the sentences is up to three 
words and involve integrating the structures thus far 
mastered, so that noun-phrases and noun-verb combi-
nations appear in a single sentence such as “The boy 
sits” and “These birds fly.” 

To skilled language users, the advances from Level 
2 to Level 3 are barely noticeable. However, children on 
the spectrum are far more sensitive to change. This is 
one reason why they often have difficulty with transi-
tions. By making the transitions tiny, they are able to 
steadily advance.

Level 4: Sentences Introducing a Subject
Here, in continuing to build up sentence length, the 
earlier forms are revisited and presented in the fuller 
versions in which they typically appear (e.g., “this kid” 
will be replaced with “This is a kid,” etc.) The following 
sentence forms are taught in Level 4:

This is a ____. (i.e., This is a frog.)
These are ____. (i.e., These are birds.) 
That is a ____. (i.e., That is a horse.)
Those are ____. (i.e., Those are planes.)
A ____ is here. (i.e., A boy is here.)
Some ____ are here. (i.e., Some kids are here.)
A ____ is there. (i.e., A boy is there.)
Some ____ are there. (i.e., Some boys are there.)

Level 5: Sentences Describing Actions
A key feature that distinguishes animate figures, such 
as kids, dogs, and ladies, from inanimate objects, such as 
food, furniture, and shapes, is that animate beings per-
form actions, whereas inanimate figures do not. In this 
level, the children are taught to say complete sentences 
describing actions that various animate figures are 
performing. The following sentence forms are taught in 
this level:

The ____ is ____ing. (e.g., The lady is sitting.)
The ___s are ____ing. (e.g., The dogs are walking.)

Level 6: Sentences Describing Potential Actions
In language programs, there is a tendency to focus on 
labeling what is in view (e.g., “a big dog,” “a red car,” etc.) 
However, effective language does far more than label 
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what one is seeing. We use language to talk about the 
past, the future, and what is possible. This aspect of 
language begins very early in typical development. For 
example, the speech of toddlers regularly extends be-
yond what is immediately in view (e.g., “all gone,” “where 
Daddy?”) 

This aspect of language is often deemed to be 
beyond the capabilities of children with ASD. Fortu-
nately, this is not the case. Through carefully structured 
language, they can achieve significant progress. From 
this point on, the goal is to teach children to hear and 
produce language that refers not only to the immediate 
present but to things, actions, and ideas that are not 
immediately within view.

As a starting point, the children are taught to use 
words that focus on the ability or desire to perform 
particular actions (e,g., can, likes to, and wants to). In 
other words, what is being described are not particular 
actions, but rather the potential for those actions. 

The following sentence forms are taught in this level:

____ can ____. (e.g., “The dog can walk.”)
____want(s) to____. (e.g., “The kid wants to sit.”)
____like(s) to ____. (e.g., “The lady likes to rest.”)

Level 7: Sentences Discussing the Non-Present
Everyday language constantly refers to things, events, 
and ideas that are not present (e.g., “It might rain so 
we need to take an umbrella.”). The ability to talk about 
what we do not see, as opposed to what we are see-
ing at any moment, is central to what makes language 
such a powerful tool. A chief goal of the program is to 
empower children to use and understand this aspect of 
language. The word “not” serves as an excellent tool to 
achieve this goal and so this level introduces children 
to the idea of events that are not occurring.

Examples:
(Boy standing) “This boy is not sitting.” 
(Boy is moved to a seated position) “Now he is sitting.”

(Cat standing) “The cat is not walking.” 
(Cat walking) “Now the cat is walking.”

Level 8: Sentences in the Past Tense
References to the past are abundant in the language 
that children hear others use (e.g., “We went to the park 
yesterday.” “Remember when we saw the little kitten?” etc.) 
Once children gain an understanding of the past tense, 
their understanding of the language that they hear 
from others increases dramatically. In this level, the 
language introduces children to describing actions in 
the past tense (that is, actions that did occur but are no 
longer occurring). 

Examples:
The man was walking.
Those frogs were jumping.

Level 9: Sentences in the Future Tense
“Language beyond the present” continues to expand 
by introducing forms that describe future events. In 
daily life we refer to the future using two major forms—
“going to” (as in “We are going to the park”) and “will” (as 
in “He will be here soon”). “Going to” tends to be used 
more commonly. Therefore, it is the form that is used in 
the exercises offered in the program.

Examples:
The dog is going to run.
These kids are going to rest. 
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Levels 10: Sentence Combinations 6 to 8 words in Length
A key goal is to have the children become comfortable 
with longer sentences of greater complexity. The three 
levels—Levels 10 through 12—move in a step-wise 
fashion to increase their ability to handle longer, more 
complex sentences.

At this level, the children

 ● combines sentences already mastered to create 
combinations of six to eight words in length

 ● the combinations contain two sentences that dif-
fer by only one word 

Examples:
“Here is a girl. Here is a boy.” 
“The man is sitting. The kid is sitting.”
“Those are frogs. Those are cats.”

Level 11: Sentence Combinations up to 10 Words in Length
At this level, 

 ● sentence combinations are up to ten words in length
 ● the sentences differ by two words 

Examples:
“Here is a girl. There is a boy.” 
“The man is standing. The kid is sitting.” 
“These frogs can jump. These birds can fly.”

At this level, language is expands to introduce cat-
egories, such as animals, furniture, food, fruits, clothes, 
and toys. This teaches the child that different objects 
can be categorized under a single word. 

Level 12: Compound Sentences up to 12 Words in Length
Here the child learns longer sentences that have 
greater variation. In addition, key words are introduced, 
such as “and” and “but,” which play a major role in con-
necting ideas. 

This level introduces

 ● introduces compound sentences of up to twelve 
words in length

 ● the sentences can differ by three words or more

Examples:
“The girls likes to swim, and she also likes to jump.”
“That boy likes to walk, but he does not like to sit.” 
“Cats can jump, but that cat does not want to jump.”

Level 13: Starting Questions
Here the children move on to the vital skill of learn-
ing how to answer questions. Even when they can 
speak extensively (as they can now at this level of the 
program), questions can still be extremely challeng-
ing. Often the children do not understand what the 
question is asking, leading them to resort to a range of 
ineffective strategies. One such strategy is to answer 
all questions with a label—that is, a word that names a 
person or an object. For example, when asked, “What is 
the boy doing?” a child may answer, “boy.” Other patterns 
also exist. All reflect the confusion that the children 
experience in this domain.

A key strategy for getting past these difficulties is to 
show the children in an explicit manner how questions 
and answers link together. This is done by having key 
words in the question “brought down” and incorporated 
in the answer. In the examples below, those carry down 
words appear in bold.

Examples:
(Show the child a car)
Adult’s question: “What is this?”
Child’s answer: “This is a car.”

Adult’s question: “What is that kid doing?”
Child’s answer: “That kid is running.”

In the first example above, the typical answer would 
be “a car” –with the words This is being understood 
implicitly. Similarly, for the second question, the words 
That kid is would generally be left out of the answer 
and only the single word “running” would be offered. 

Many questions, such as those just cited, can be 
answered by one or two word responses. This similarity 
in form (offering one or two word responses regardless 
of the question form) is one source of the children’s 
confusion. It leads them to think that all questions are 
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alike. By making the hidden words explicit, the children 
are provided with clear cues that enable them to dis-
tinguish among different types of questions. They then 
realize that they have the ability to deal effectively 
with a range of questions—a realization that greatly 
increases their comfort with language. 

Carrying down key words means that questions will 
always be answered with full sentences. While this 
is somewhat unusual, it has many benefits, including 
helping children improve their production of smooth 
and fluent language.

The questions taught at this level all involve the 
identification of people, animals, or objects.

Who is this/that?
Who are they?
What is this/that?
What are these/those?

“Who” is the question word used for people and 
domestic animals, such as pets. “What” is used for in-
animate objects and most other animals. Simultaneous 
introduction of these related forms (those that involve 
singular, plural, animate, inanimate, etc.), helps the 
children see the commonality underlying them. Subse-
quent levels continue this pattern (i.e., clustering vary-
ing but related forms) since it facilitate the children’s 
recognition of key patterns that underlie language. 

Level 14: Questions About Action
At this level, the lessons expand to include questions 
about actions (e.g., “What is the boy doing?”). The an-
swers to these sorts of questions require the use of 
verbs (e.g., “The boy is walking.”).

The question forms taught here are

What is (this/that) ____ doing? 
What are (these/those) ____ doing?

Examples:
Adult: (dog walking) “What is the dog doing?”
Child: “The dog is walking.”

Adult: (kids running) “What are they doing?”
Child: “They are running.”

The “actors” may be named directly, as in, “the kid,” 
“the frog,” etc., or they may be referred to by pronouns 
(he, she, it, and they). This is an early step in helping the 
child master the vital category of pronouns.

Level 15: Questions About Location
In this level the questions expand to include location 
as reflected via the word “where.”

Where is ____? Where are ____?

Questions about location can often be answered 
with prepositional phrases (e.g., “Where is the box?” “On 
the floor.”) Responses like these involve spatial rela-
tions that can be difficult for children on the spectrum 
(e.g., in, on, under, etc.) At this stage, these difficulties 
are avoided by structuring the situation so that the 
questions can be answered with the words “here” and 
“there.” 

Examples:
Adult: (places bird on table close to the child) 

“Where is the bird?”
Child: (points to the bird) “The bird is here.”

Adult: (places some kids on the table far from the 
child) “Where are the kids?”

Child: (points to the kids) “The kids are there.”

When a question asks the child about the location of 
a particular figure, other figures are also present since 
this makes the question more meaningful (e.g., if the 
question is “where is the car?” the car will be shown 
with other objects. If the car was by itself, there would 
be little need for the question). 

Terms like “here” and “there” in everyday language 
reflect distance from the observer. If a glass is near you, 
you would say, “A glass is here.” If glass if far from you, 
you would say, “A glass is there.” We try to teach this by 
using “here” for figures that are close to the child, and 
“there” for figures far from the child. Despite this aid, 
the distinction may prove elusive for many children. If a 
child shows difficulty differentiating “here” from “there,” 
he or she is permitted to use “here” for all questions 
about location. 
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Level 16: Questions that use “Which one” for Identification 
The question word “which” is added at this level and it 
is used to ask the child to identify people, animals, and 
objects based on name, properties, or actions. The fol-
lowing question forms are taught: 

Which one is a ____? Which ones are ____?
Which one is ____ing? Which ones are ____ing?
Which one has ____? Which ones have ____?

Examples:
(On the table are a bird, car, a lady sitting, and a lady 

standing)
Adult: “Which one is a bird?”
Child: (points to the bird) “This one is a bird.” 
Adult: “Which lady is sitting?” 
Child: (points to lady sitting) “This lady is sitting.”
Adult: “Which one is standing?”
Child: (points to lady standing) “This one is standing.”
Adult: “Which one has wheels?”
Child: (points to car) “This one has wheels.”

Level 17: Questions about Desire and Ability
Until now, although the child has been imitating sen-
tences involving items not in view, no questions of that 
sort have appeared. All questions have been limited to 
information that is in view. This holds for the questions 
about identify (what are these?), location (where is that?), 
action (what are they doing?), and possession (which one 
has arms?). 

Now we make the important move of raising ques-
tions about what is not in view. This is a beginning 
step in enabling the child to access the phenomenal 
potential of language to discuss anything and every-
thing—without the need for there to be any material 
in view. Examples include discussions about a family 
trip, a planned birthday party, events that took place in 
school, and so on.

As always, we start at a simple level with questions 
about abilities (as reflected in words such as can) and 
desires (as reflected in words such as likes). The follow-
ing question forms are introduced:

Which one can ____? Which ones can ____?
Which one likes to ____? Which ones like to ____?

Examples:
“Which one can fly?”
“Which ones can talk?”
“Which one likes to jump?”
“Which ones like to run?”

Level 18: Questions Using “Not”
The activities in this level continue to expand the 
child’s mastery of language that refers to material not 
in view. In this case, it concerns questions that include 
the word “not.” The question forms are the ones that the 
child has already learned in previous levels, but they 
are now modified to include “not.”

Which one is not a ____? Which ones are not ____?
Which one is not ____ing? Which ones are not 
____ing?
Which one cannot ____? Which ones cannot____?
Which one does not ____? Which ones do not ____?
Which one does not have ____? Which ones do not 
have ____? 

Examples:
Adult: (places bird and 3 dogs near child) “Which 

one is not a dog?”
Child: (points to bird) “This one is not a dog.”
Adult: “Which ones cannot fly?”
Child: (points to dogs) “These ones cannot fly.”
Adult: “Which one does not have legs?”
Child: (points to plane) “This one does not have legs.” 

Level 19: Questions that Refer to Past Actions
This level continues the development of higher level 
communication by teaching the child to handle ques-
tions about past actions.

What was X doing? 
What were the Xs doing?

The items are presented in two different formats. 

Format #1
The figure performs an action and the child is asked to 
name the action. The action then stops, and the child is 
asked to name the action that took place. 
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Examples:
Adult: (bird flying) “What is the bird doing?”
Child: “The bird is flying.”
Adult: (flying stops and bird is removed from view) 

“What was the bird doing?”
Child: “The bird was flying.”

Adult: (2 dogs running) “What are the dogs doing?”
Child: “The dogs are running.”
Adult: (running stops and dogs are removed from 

view) “What were the dogs doing?”
Child: “The dogs were running.”

Format #2
Once the child has mastered the format above, he or 
she moves on to a more difficult format. The figure 
once again performs an action and the child identifies 
it, but then the figure moves on to perform a different 
action and the child has to name the previous ac-
tion. The child is, therefore, describing the past action 
while viewing a new action taking place. This demand 
is more difficult and its mastery represents a critical 
achievement. The child is now able to recognize that, 
despite what is going on, he or she can use memory to 
recall the action that was performed.

Examples:
Adult: (kid walking) “What is the kid doing?”
Child: “The kid is walking.”
Adult: (kid jumping) “What was the kid doing?”
Child: “The kid was walking.”

Adult: (2 ladies sitting) “What are the ladies doing?”
Child: “The ladies are sitting.”
Adult: (ladies running) “What were the ladies doing?”
Child: “The ladies were sitting.”

Level 20: Questions that Refer to Future Actions
Continuing the expansion of language, the activities in 
this level enable the child to understand and respond 
to questions about future actions:

What is ____ going to do?
What are ____ going to do?

In contrast to the past, questions about the future 
are open-ended. Many actions could reasonably oc-
cur in the future. To help the child make the transition 
to this new form, the first few trials are set up so that 
you tell the child what future action will occur. This 
provides the child with a model for how to answer this 
question form

Examples:
(Place a bird on the table in front of the child)
Adult (in soft tone of voice): “What is the bird going 

to do?” 
Adult (in louder tone of voice): “The bird is going to 

fly.” 
Adult (in soft tone of voice): “What is the bird going 

to do?” 
(Waits for the child to respond)
Child: “The bird is going to fly.”
(This is always followed by the action taking place, 
either by having the adult or the child carry out the 
action).
Adult: “Make the bird fly.”
(Child makes bird fly)
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Level 21: Yes/No Questions
In this level the child learns to respond to Yes/No ques-
tions. These questions cover a wide range of language 
groupings including the following:

 ● Objects or Persons: “Is this a cat?” “Are these kids?”
 ● Actions: “Is the boy running?” “Were the ladies sit-

ting?”
 ● Abilities: “Can birds fly?” “Do frogs jump?”
 ● Possession: “Does the man have a dog?” “Do cars 

have wheels?”

Though yes/no questions appear simple, they are, 
in fact, more complex than the questions taught up to 
this point. With all previous questions, the answer was 
a single form that mirrored the question. Yes/no is the 
first form where this is not the case. The answer to the 
question is open to two possibilities—each of which 
takes a slightly different form:

 ● Yes—where the answer does mirror the question 
(e.g., pointing to a cat and asking, “Is this a cat?” 
The appropriate answer is, “Yes, this is a cat.”)

 ● No—where the answer does not mirror the ques-
tion because it contains the word “not” (e.g., 
pointing to a cat and asking, “Is this a dog?” The 
appropriate answer is, “No, this is not a dog.”)

Level 22: Introducing “You” and “I”
It is well known that the pronouns “I” (first person) 
and “you” (second person) pose particular difficulties 
for children on the spectrum. These seemingly simple 
words are far from simple. In contrast to names such 
as “mommy” and “daddy” that stay consistent, “you” and 
“I” steadily change. When you are speaking to someone, 
you call that someone “you,” but then when that some-
one responds, he (she) refers to himself (herself) as “I.” 

Discussions involving third person pronouns (he, she, 
it, they) do not present these difficulties. If you pose a 
question about a third person (e.g., “What is he do-
ing?) the person you are speaking to can use that same 
pronoun in offering a response (e.g., “He is sitting”). The 
greater simplicity of third person pronouns is a major 
factor in our having used them as the basis for the 
tasks in all the levels until now. 

The ability to use first and second person pronouns 
effectively rests with an understanding of what is 
called “role relationships”—that is, understanding the 
role you have relative to another person. For example, 
even though you refer to yourself as “I,” you know that 
you are the same person that others refer to as “you.” 
This is an area of subtle social understanding, and 
problems in this realm are central to ASD. That is why it 
poses such difficulty for the children. 

In this level, the teaching will convey some selected 
aspects of using first and second person pronouns. 
The most common demands that children face with 
these forms involve “you” questions that require “I” 
responses (e.g., ”What are you going to do?” “I am going 
to play.”). It is less common and also less important for 
them to face “I” questions that demand “you” responses 
(e.g., “What am I doing?” “You are eating.”) Accordingly, 
this level will focus on teaching the child to use “I” in 
response to questions containing “you.” This eases the 
complexity that the children confront and thereby gives 
them a smoother entry into this important realm of 
exchange. 

The following question forms are taught in this 
level:

 ● Identifying an Action: What are you doing? Are you 
____ing? What were you doing? Were you ____ing? 
What did you do? Did you ____? 

 ● Identifying Possession: What do you have? Do you 
have ____? What did you have? Did you have ____? 
What are you holding? Are you holding ____?

 ● Identifying Ability: Can you ____?

Level 23: Questions about “What Has Been Said”
At this point, the program makes another important 
advance. So far, all of the comments and questions 
have dealt with objects and experiences in the world 
that the child observed. This is reflected in exchanges 
where the child sees a car moving and is asked, “What 
is the car doing?” We refer to this type of language as 
Language About Perception (LAP). 

Many comments and questions in everyday life fall 
into a different category. They concern information that 
has been put forth in language alone, such as saying 
to a child “We are going to the store,” and then asking, 
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“Where are we going?” We refer to this type of language 
as Language about Language (LAL). 

LAL is vital to effective language use. For example, 
it is the foundation of stories—where the information 
comes via sentences steadily building one upon the 
other. It is also essential to understanding conversations 
where, as with stories, information is provided verbally 
and not through direct experience. The ability to under-
stand stories and conversations is vital for expanding a 
child’s communication skills, but these are only acces-
sible to the child who has a foundation in LAL. 

This level introduces questions involving LAL. Ob-
jects and pictures are still used, but they do not repre-
sent the full set of information that a child needs for 
a correct response. Instead, some of the information is 
provided through language that the child must then 
use to formulate an effective response. 

Examples:
(Two frogs are in view)
Adult: (pointing) “This frog can jump, but that one 

cannot jump. Which one can jump?”
Child: (pointing) “This one can jump.”

(Two ladies and two kids are in view)
Adult: “These ladies like sitting, but these kids do not 

like sitting. Do these kids like sitting?”
Child: “No, these kids do not like sitting.”

Level 24: Summarizing Events
By this point, the child has mastered a wide range of 
questions. This has been achieved by teaching each 
question form separately and intensively. In any session, 
the new form appears repeatedly—with slight varia-
tions from item to item (e.g., in teaching the past tense, 
one item may be “What was the girl doing?” while the 
next item, might be “What were the dogs doing?”) While 
this eases the learning for the child, it means that a 
“topic” or “theme” (e.g., a discussion about a trip to the 
zoo) is not maintained over a set of exchanges. 

If a child is to become adept at verbal communica-
tion, topic maintenance is a key skill. It is also central to 
reading comprehension since books maintain an idea 
over sets of pages.

This current level begins to address this aspect of 
language. It is aimed at introducing the child to topic 
maintenance. Each session uses the language forms 
that the child has already mastered to craft a sustained 
exchange on a particular topic. The exchange then 
ends with the child to producing a short summary of 
the key points. 

A key support offered to the child in this work is 
sentence completion. In this technique, you provide a 
near-complete sentence that the child has to complete. 
He or she then has to produce the complete sentence 
independently. 

Example of a Guided Summary (following a discus-
sion about an animal who was hungry)
Adult: This animal (pointing to a picture) wanted some 

___________.
Child: food
Adult: Good, now say the whole thing.
Child: This animal wanted some food.
Adult: He found some _________.
Child: food
Adult: Good, now say the whole thing.
Child: He found some food.
Adult: Now tell me the whole thing
Child: The animal wanted food. He found some food.

In these activities, the techniques from earlier levels 
still apply. For example, If the child provides an incor-
rect response or no response, give the child the answer, 
and then repeat the item from the beginning. 

Below is a sample session illustrating the type con-
tent that the children are dealing with in the advanced 
levels of the program.
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Level 24 Lesson 1

PICTURE Adult’s
Actions & Words

Expected
Response*

4
if correct

1 Mother and child bear 
eating

pointing to bears
“Some bears are here.” Imitates & Points

2 same as above pointing to small bear
“This bear is small. It is a baby.” Imitates & Points

3 same as above pointing to big bear
“This bear is big. It is the mother.” Imitates & Points

4 same as above pointing to the jar
“The bears have some food. Point to the food.” Points

5 same as above “The bears do not have water, but they want some water.” Imitates

6 same as above “They are going to get water.” Imitates

7 same as above “What are the bears going to get?” “They are going to get water.”

8 Picture of bears walking “Now the bears are walking. They are looking for water.” Imitates

9 same as above “Are the bears walking?” “Yes, the bears are walking.”

10 same as above “Are they looking for food?” “No, they are not looking for food.”

11 same as above  “What are they looking for?” “They are looking for water.”

12 Picture of bears drinking “The bears found some water, and now they are drinking.” Imitates

13 same as above “Are the bears eating?” “No, the bears are not eating.”

14 same as above “What are they doing?” “They are drinking.”

15 Picture, then turned over pointing to back of Picture 27
“These animals wanted____.” “water”

16 same as above “Good, now say that again.” “These animals wanted water.”

17 Picture, then turned over pointing to back of Picture 6
“These bears were looking for water. They found some ____.” “water”

18 same as above “Good, now say that again.” “They found some water.”

17 same as above “Good, now tell me the whole thing.” “These animals wanted water. 
They found some water.”

TOTAL
Record the Total in the Level 1 Summary Table.     


